
Closing the Achievement Gap Diagnostic 
Rationale 
The Closing the Achievement Gap Report is required by KRS 158.649, but it is also a vital component of the 
continuous improvement process. The report is designed to underscore a school's trend data (two-year window) relating 
to its individual gap groups. Upon completion of the Closing the Achievement Gap Report, schools will have already 
engaged in a significant piece of school improvement work by intentionally focusing on the gaps that exist among its 
underserved student populations. 
 
Achievement Gap Group Identification 
Schools should use a variety of measures and analysis to conduct its annual GAP report pursuant to KRS 158.649.  
1. Complete the Achievement Gap Group spreadsheet and attach it in eProve OR enter the data in the space 

provided as follows (Gap Group - Total Students - Percentage of Population; ex African American - 56 students - 
34%).  Only include Gap groups that you are accountable for per grade level or (10 gap students in a tested 
group). 

 

 
● We do not have an African American subgroup.  Our student counts as of 11/1/18 are: 

○ 3rd Grade - 1 
○ 4th Grade - 2 
○ 5th Grade - 7 

● We do not have a Two or More Races subgroup.  Our student counts as of 11/1/18 are: 
○ 3rd Grade - 3 
○ 4th Grade - 7 
○ 5th Grade - 4 

● We do not have a Hispanic subgroup.  Our student counts as of 11/1/18 are: 
○ 3rd Grade - 2 
○ 4th Grade - 6 
○ 5th Grade - 5 

● We do not have an EL subgroup.  Our student counts as of 11/1/18 are: 
○ 3rd Grade - 0 
○ 4th Grade - 1 
○ 5th Grade - 2 

● We do have a Disability subgroup. Our student counts as of 11/1/18 are: 
○ 3rd Grade - 14 
○ 4th Grade - 9 in our building, 10 total including one specialized classroom student 
○ 5th Grade - 11 in our building, 12 total including one specialized classroom student 

● We do have an FRL subgroup. Our student counts as of 11/1/18 are: 
○ 3rd Grade - 42 
○ 4th Grade - 46 
○ 5th Grade - 48 

 
Achievement Gap Analysis 
A. Describe the school's climate and culture as they relate to its gap population. 

Tell Kentucky survey and Studer survey results indicate a very positive culture and climate at EES.  All students 
are happy to come to school and behavior has trended toward the positive over the past several years.  This is 
true for the general population as well as gap students.  We do not see increased behaviors among gap students 
and have good participation with gap students in extracurricular and family events. 

 
B. Analyzing gap trends and using specific data from the previous two academic years, which gaps has the school 

successfully closed and which ones persist? Use the work steps below to answer. 

Data is reviewed, analyzed, and applied by multiple stakeholder groups.  The School Based Decision Making (SBDM) 
council is made up of the principal, four teachers, and three parents and is selected through an election process by 
teachers and parents.  Our SBDM council meets once per month,  and meetings are scheduled in the early evening so 

https://drive.google.com/file/d/0B7A6n8V1dmUOWFNKY2dSTTFibjA/view?usp=sharing


parent and community stakeholders can attend.  The PAC consist of the Leadership Team (principal, guidance 
counselor, curriculum coordinator, special education building coach), a district representative, and teacher 
representatives each grade level and content area.  The PAC meets once per month after school to ensure all 
stakeholders can meet without interrupting instructional time.  PLCs consist of grade area teachers and meet weekly. 
The Leadership Team meets weekly as well.  Meeting agendas are provided in advance for each of the meetings to 
ensure that all stakeholders have the opportunity for input on continuous school improvement, data driven needs, and 
student achievement.   District leadership team members are invited regularly to attend SBDM, PAC, Leadership Team, 
and  PLCs to provide feedback on school improvement and using data to drive change in teaching and learning.   In 
each of these stakeholder groups, student achievement data is a priority for discussion to focus resources and staff 
intervention to meet achievement needs.  Achievement data is utilized by homeroom teachers and supporting staff, 
such as Title I teacher, curriculum coordinator, special education teachers, and special education cia, to plan high 
quality instruction and intervene in skill deficits.  Family resource staff meets family and basic needs and supports 
student attendance so that students are here and prepared to learn. 

Our free and reduced lunch gap is closing.  Our free and reduced lunch students performed only three index points 
below the general population according to May 2018 KPREP scores in both proficiency and the other academic 
indicator. Our special education gap has persisted.  Special education students scored approximately twenty points 
below the general population in both proficiency and other academic indicators.  Added professional development and 
differentiation strategies are being implemented to address this gap. 

 
C. Based upon the analysis of the gap data, identify the gap groups and content areas where the school has shown 

improvement. 

Earlington Elementary has shown improvement in the free and reduced lunch subgroup.  FRL students are 
scoring within three index points of the general population on both proficiency and the other academic indicator 

 
D. Based upon the analysis of the gap data, identify the gap groups and content areas where the school has lacked 

progression or regressed. 

Earlington Elementary has a persisting gap in the special education subgroup.  Special education students scored 
approximately twenty points below the general population in both proficiency and other academic indicators.  Added 
professional development and differentiation strategies are being implemented to address this gap. 

 
E. Describe in detail the school's professional development plan and extended school services plan as related to 

its achievement gaps.  (Note: Schools that missed any gap target the previous school year need documentation of 
superintendent approval of PD and ESS plans as related to achievement gaps. Schools missing the same target two consecutive 
years will be reported to the local board and the Commissioner of Education, and their school improvement plans will be subject to 
review and approval by KDE). 

Earlington is providing professional development in differentiation, station teaching, special education strategies, 
and math strategies through PD days, PLCs, PAC, and collegial visits.  ESS services will be provided to support 
special education students and other gap group students in closing the achievement gap. 

 
F. Describe the processes, practices and/or conditions that have prevented the school from closing existing and 

persistent achievement gaps. 

Earlington Elementary has placed our largest focus on free and reduced lunch numbers for many years, which 
has paid off in a decreased gap.  Attention now needs to shift with extra staff, extra resources, extra time, and 
extra differentiation to our special needs population as that group continues to grow.  Our staff also needs to 
continue growing and developing in differentiating for this population in the classroom rather than counting on an 
extra teacher to provide these services. 

 
G. Describe the process used to involve teachers, leaders, and other stakeholders in the continuous improvement 

and planning process as it relates to closing the achievement gap. List the names and roles of strategic partners 
involved. 



Data is reviewed, analyzed, and applied by multiple stakeholder groups.  The School Based Decision Making (SBDM) 
council is made up of the principal, four teachers, and three parents and is selected through an election process by 
teachers and parents.  Our SBDM council meets once per month,  and meetings are scheduled in the early evening so 
parent and community stakeholders can attend.  The PAC consist of the Leadership Team (principal, guidance 
counselor, curriculum coordinator, special education building coach), a district representative, and teacher 
representatives each grade level and content area.  The PAC meets once per month after school to ensure all 
stakeholders can meet without interrupting instructional time.  PLCs consist of grade area teachers and meet weekly. 
The Leadership Team meets weekly as well.  Meeting agendas are provided in advance for each of the meetings to 
ensure that all stakeholders have the opportunity for input on continuous school improvement, data driven needs, and 
student achievement.   District leadership team members are invited regularly to attend SBDM, PAC, Leadership Team, 
and  PLCs to provide feedback on school improvement and using data to drive change in teaching and learning.   In 
each of these stakeholder groups, student achievement data is a priority for discussion to focus resources and staff 
intervention to meet achievement needs.  Achievement data is utilized by homeroom teachers and supporting staff, 
such as Title I teacher, curriculum coordinator, special education teachers, and special education cia, to plan high 
quality instruction and intervene in skill deficits.  Family resource staff meets family and basic needs and supports 
student attendance so that students are here and prepared to learn. 

 
 
Planning the Work 
Gap Goals 
● List all measurable goals for each identified gap population and content area for the current school year. This 

percentage should be based on trend data identified in Section II and based on data such as universal 
screeners, classroom data, ACT, and Response to Intervention (RTI). Content areas should never be combined 
into a single goal (i.e., Combined reading and math should always be separated into two goals – one for reading 
and one for math – in order to explicitly focus on strategies and activities tailored to the goal). 

GOAL (Five Year): By 2023 Earlington Elementary will increase the combined Reading and Math proficiency 
from 37.5% to 47.5% proficient and distinguished for students in the special education subgroup. 
OBJECTIVE: Increase the percent of students scoring proficient or distinguished on MAP Reading from 33.3% in 
Fall 2018 to 38.3% in Spring 2019 for students in the special education subgroup. 
OBJECTIVE: Increase the percent of students scoring proficient or distinguished on MAP Math from 42.4% in 
Fall 2018 to 47.4% in Spring 2019 for students in the special education subgroup. 

 
Identify the Strategy 
● Rationale: Student achievement is determined by the processes, practices and conditions found within a school. 

Once a school has analyzed its data and set measurable goals, it must identify which processes, practices and 
conditions – whether positive or negative – have contributed to its current state, and thus, how it will strategically 
address its goals based on these processes, practices and conditions. 

 
Work Steps 
● First: Thinking only of the achievement gaps that exist within the school, planning teams should determine the most 

essential, causative or otherwise significant processes, practices, and conditions found within the school.  
● Next: Determine which strategy below best captures the process, practice or condition identified in the previous step 

and addresses each achievement gap goal. A school will likely use more than one strategy, but it's critical to 
remember that focusing on a limited number of strategies generally yields a more focused effort and better outcome. 
Virtually every process, practice or condition found within a school falls under one of the six school improvement 
strategies below: 

○ KCWP 1: Design and Deploy Standards 
○ KCWP 2: Design and Deliver Instruction 
○ KCWP 3: Design and Deliver Assessment Literacy 
○ KCWP 4: Review, Analyze and Apply Data 
○ KCWP 5: Design, Align and Deliver Support 
○ KCWP 6: Establishing Learning Culture and Environment 

 

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deploy%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deploy%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf


Activities 
● Rationale: Once a school has decided on an approach or strategy, it must deploy the strategy through actionable 

steps. Each of the six Key Core Work Processes (strategies) have been linked to corresponding activities (actionable 
steps used to deploy a strategy). 

○ KCWP 1: Design and Deploy Standards Classroom Activities.  
○ KCWP 2: Design and Deliver Instruction Classroom Activities.  
○ KCWP 3: Design and Deliver Assessment Literacy Classroom Activities.  
○ KCWP 4: Review, Analyze and Apply Data Classroom Activities.  
○ KCWP 5: Design, Align and Deliver Support Classroom Activities.  
○ KCWP 6: Establishing Learning Culture and Environment Classroom Activities. 

 
In short, this is the work that will be done within a school that initiates the transition from the current state to the desired 
state (ie: the attainment of goals). Schools may choose activities outside this list, but must still identify points-of-contact, 
timelines and methodology used for monitoring the progress of each activity. Once activities have been selected, they 
must be monitored meticulously and regularly to determine their effectiveness. 
 
Closing the Gap 
Step 1: Download the Closing the Achievement Gap Summary spreadsheet.  
Step 2: Complete your findings and answers.  
Step 3: Upload the Completed Closing the Achievement Gap Plan Summary spreadsheet in this section of the Diagnostic 
 

GOAL (Five Year): By 2023 Earlington Elementary will increase the combined Reading and Math proficiency 
from 37.5% to 47.5% proficient and distinguished for students in the special education subgroup. 
OBJECTIVE: Increase the percent of students scoring proficient or distinguished on MAP Reading from 33.3% in 
Fall 2018 to 38.3% in Spring 2019 for students in the special education subgroup. 
OBJECTIVE: Increase the percent of students scoring proficient or distinguished on MAP Math from 42.4% in 
Fall 2018 to 47.4% in Spring 2019 for students in the special education subgroup. 

 
 

https://education.ky.gov/school/csip/Documents/KCWP%201%20Design%20and%20Deploy%20Standards%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Design%20and%20Deliver%20Instruction%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Design%20and%20Deliver%20Assessment%20Literacy%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Review%2c%20Analyze%2c%20and%20Apply%20Data%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Design%20Align%20Deliver%20Support%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Establishing%20Learning%20Culture%20and%20Environment%20Classroom%20Activities.pdf
https://drive.google.com/file/d/0B6i22i6omk4ySmUtTHZuSVRFazQ/view?usp=sharing

